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PR E SID EN T’S M E SSAG E

President’s Message
By Cecil Adderley, President, MMEA

As we have begun another school year, we are all adjusting to
changes we may have never imagined. Over the last few months
we have worked together to participate in deep discussions on how
important arts education is to all in every community of the Commonwealth. Our dedicated membership has rallied together to offer
suggestions, participated in state-level collaborative discussions, and
provided feedback as regulations we being drafted for the return to
school. And, we will continue to do so as we work through all of
the changes ahead of us.
For each of us who will teach face to face
with the music learners in our classrooms,
there are others who are offering instructions in a hybrid format, or remotely. We
have dedicated our careers to serving
as the leading music educators in the
Commonwealth, and during this time
we believe we are providing quality arts
education in numerous formats to meet
the goals established within the districts
we serve. This year’s opening of the
school year has been like no other, and
we need the support and collegial efforts
of us all to complete it successfully. Our
discoveries should be celebrated and shared.
Our creativity explored, as to all of the
interdependent applications we provide
for each of the learners who seek a quality
music education in numerous settings and
formats. We will need to continue to listen
to each other, and really hear not only the
music being made, but how we structure
all of the protocols to make it work in any
environment.
Our preparation may have provided us
to teach in a way that may make us look
inward as to how we can provide music
instruction in today’s environment. It may
not be the same as what we remember from
classes gone by, but the students are looking
for us to help them find their creative selves,

one music lesson at a time. We must give
ourselves permission to experiment and
find those solutions that work for the communities we serve. The idea is to keep our
students engaged and create a synergy that
displays the efforts of all of our students.
We can get lost in the music we help our
students to create, and they get carried
away because you’ve led them to find
a beauty within. Our world is a place
of many colors, and much of that is an
expression of what all the arts have brought
to those in our classes as we assist them in
developing into the young musicians they
never believed they could be, because their
potential was waiting for us to discover
and nurture it. Your teaching, in this new
form, will awaken them, and they will have
no idea that you’ve led them along the way.
Your efforts are helping them to become
much better participants in an art form
they did not even realize was so important
to all who hear them. Each day that you
teach is about them, the knowledge you
share, and the tools you leave them with,
which will last a lifetime.

look long term, because we are in a crisis
situation like no other we have experienced
before, and hopefully not again in our
lifetime. Our students are looking to us
to be the cheerleaders, and remember
that we are educators first. Music is our
primary focus, but during these times we
are no longer just a director of an ensemble
or their favorite music teacher; we are
“teachers of music” and in some cases in a
completely different format than before.
Once each of us recognizes the local reality
of education in our communities, we can
best understand how to reach the learners
in front of us each day that we teach.
Today, more than ever, we have to believe
we can change the world of each child
we meet through the music lessons we
provide. Maybe the Apple Corporation was
right to create and use the slogan “Think
Different” for years of trying to help us
find the genius within each of us. This is
our time to work together, not to build the
classrooms we had, but to create something
that can be . . . one where music learning,
creativity, and personal expression centers
on all its possibilities. Music helped to
build us, music helps to sustain us, let’s
continue to move music forward in every
setting we can conceive.
—Cecil Adderley

The start of the school year is no doubt
challenging for all of us, and all the while
we have to be thankful that we’ve survived
during a difficult time. We will have to
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M M E A ALL S TAT E CO N FER EN CE 2021

FR OM T H E ED I TO R

MMEA All-State
Conference
2021 News

Letter from the Editor

Noreen Diamond Burdett,
Conference Coordinator

MMEA 2021 Conference
Due to the pandemic restrictions for large
gatherings, the 2021 All-State Conference
will not be held at the Copley Marriott as
was originally planned. The Conference
Committee is working on organizing a
virtual conference and/or hosting several
workshops throughout the year. You will
receive information by e-blast when plans
have been confirmed. However, please
check the website (massmea.org) often for
updates about this year’s events and all
other All-State 2021 MMEA information.
2021 CONFERENCE COMMITTEE
Conference Coordinator
Assistant Conference Coordinator
Band/Jazz
Choral
General Interest
General Music
Innovations
Strings
Technology
Exhibits Coordinator Chair
Exhibits Coordinator Asst Chair

Dr. Noreen Diamond Burdett
Stephanie Riley
Margaret Reidy
Stephanie Riley
Anthony Beatrice
Christine Morgan
Tom Westmoreland
Chris Memoli
Chee-Ping Ho
Catherine Iatesta
Julie Frias

By Susan Lindsay, MMEA Managing Editor

Welcome to the fall issue, coming late. As your editor, I send you
my apologies for that! The end of summer and first few weeks of
the school year have been overwhelming for so many people, and
I am no exception. There is just so much to think about as we
move into the new year, both as a music teacher and as a parent.
Anyone out there feel the same way? I’m thinking the answer is
yes, for many.
And so, we begin Volume 69 with a digital fall issue. Due to budget constraints
related to COVID-19, we’ve had to
make some major adjustments, and one
of them, at least temporarily, is that our
magazine this year will be digital, with
the hope that next year our budget will
recover and we’ll be back to the more
familiar paper version.
This issue is focused on the now. Our
goal with these articles was to offer you
practical lessons and thoughts that you
can apply right now in the classroom.
We hope it helps! And as always, I
wholeheartedly welcome your feedback
and input so that we can make this the
most helpful resource it possibly can be.

Stay healthy and be sure to
take care of yourself!
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Have a great lesson plan or perspective
you want to share with other music
teachers in the Commonwealth? Please
submit. I welcome all articles! Drop me a
line at editor@massmea.org, and let’s talk!
All the best,
Sue Lindsay, Managing Editor
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We Choose to Soar:

Why Music Education Will Rise
Stronger Than Before
Reagan G. Paras, Anna Maria College

Over the past five months, our lives were disrupted by the worst
pandemic in over a century. Quarantined in our homes, educators
had to abruptly pivot to online instruction with little to no support or guidance. The unequal distribution of academic resources
and educational inequality only widened as many homes were
ill-equipped for remote learning. Many working parents and
guardians struggled to provide academic support for their
children’s education due to the demands of their respective careers.
Our economy collapsed which resulted in the loss of employment
and income for many. The protest and unrest in response to
George Floyd’s unnecessary death forced America to recognize
that we must progress in our thoughts and biases.
When eagles takes flight, it faces the wind.
As the winds of uncertainty and chaos
attempt to blow against us, we music
educators have the opportunity to embrace
these challenges. This is the moment where
we as a profession can face the wind and fly
on the currents of progress and change.
Leadership.

Over the summer, I was inspired by
the resilience and fearless leadership
demonstrated by our leaders in the music
education community. Massachusetts
Music Educators Association (MMEA)
sent Governor Baker and Commissioner
Riley multiple correspondences outlining
the necessity of arts education providing
guidance on appropriate opening measures
that were informed by up-to-date studies.
In order to support our students’ education, executive board members from the
Northeastern District, Eastern District,
Southeastern District, Central District, and
Western District are actively discussing
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how to hold auditions and festivals. A
Facebook Group called Massachusetts
PreK-12 Music Educators was created as
a grassroots movement to foster dialogue
and promote advocacy while providing a
platform for educators to share reopening
procedures and best teaching practices.
Finally, local music educators volunteered
to serve on their respective school district’s
reopening committees to advocate for and
guarantee that our students receive social
and emotional wellness through music
education.
Music EDUCATION v. MUSIC education.

Music educators often identify with two
distinct profiles—musician and educator.
Our passion for teaching is fueled by
creating music with students. When the
Department of Elementary and Secondary Education released their guidelines
regarding singing and playing instruments,
districts had to be creative in how they
continue to provide students access to the
curriculum. Music can no longer be taught

VOL. 69 NO. 1 | FALL 2020

using traditional methods. Education
moves to the forefront as educators must
breathe new life into our pedagogy—a
pedagogy that centers around no singing or
playing wind instruments.
Music education researchers Dr. David
B. Williams, Dr. William Bauer, and Dr.
Rick Dammers have called attention to the
limited music course offerings found in
the secondary level. Several studies show
that the matriculation rate of students
progressing from elementary to secondary
music participation declines rapidly. By the
time students reach high school, only 20%
remain enrolled in music courses. This
phenomenon begs the question: “What
about the other 80%?” As Dr. John Kratus
stated, we are at the tipping point in our
profession.
We have the opportunity to redesign the
content and curricula to include diverse
offerings that can appeal to 100% of
the student population. Establishing
wider course offerings will ensure greater
relevance to our students, ensuring the
longevity of music education.
Finally, in this arena where virtual
education is required, music educators are
researching new applications and software
to increase student productivity both in
and out of the classroom. These new skills
and knowledge that we acquire will help
us better relate and communicate to our
students. We are not simply adapting; we
are redefining music education.

ADVO C AC Y

Advocacy.

During the onset of the pandemic, some
school districts rushed to cut music, art,
and/or health programs. I was filled with
tremendous sadness as I witnessed some
of my dear friends and colleagues lose
their jobs. My heart broke for the students
whose district elected to neglect their
emotional, mental, physical, social, and
artistic well-being. However, despite a
quarantine order, social media provided
public awareness of the situation allowing
fellow educators to advocate in a manner
more fearless and vigilant than ever before.
Petitions were signed, rallies were attended,
and financial donations were made for the
sake of advocacy.
Proximity.

During the surprise pivot to online
teaching in March of 2020, I had to
quickly redesign my method courses for
undergraduate music education majors. I
asked my network of friends if they were
interested in providing my students online
sessions on specific topics. A world of
possibility presented itself which would
have never been possible due to proximity
barriers. My students had access to amazing
teachers and college professors from across
the United States. As we establish our own
professional learning network, organizations have embraced the possibilities that
virtual conferences can provide.
The Massachusetts Instrumental &
Choral Conductors Association (MICCA)
launched its first Virtual Summer Institute
this August. Traditionally held on ground
and in person, MICCA would typically
see around 20 attendees per session. This

year, some sessions reached the max of 140
participants. Anna Maria College launched
another Virtual Summer Institute and had
clinicians from across the country educating students from across six states. Finally, a
robust group of social media groups allow
educators to exchange innovative ideas
while providing each other guidance on
program-specific obstacles. Teachers are reevaluating and updating their pedagogical
practices to meet the demands of teaching
in 2020.
Broadening the Conversation.

During this time of political and social
unrest, music educators are holding
necessary conversations regarding race,
inequality, and musical authenticity. The
Massachusetts chapter for American Choral
Directors Association (ACDA), is broadening the conversation of social justice with
their summer institute featuring two
sessions inspired by the Black Lives Matter
movement. A panel of respected female
African-American conductors presented on
the topic: Navigating the Western Eurocentric Construct. Another panel of AfricanAmerican composers discussed: Relevant
Music in the Time of Black Lives Matter.
Furthermore, music educators are sharing
resources that will enhance our capacity to
begin to address social justice issues. Many
educators are exploring lessons that better
represent the mosaic of cultures that make
up the United States.

while we learn from each other’s successes
and learning moments. Empower your
students by allowing them to dictate how
they learn the content. With a little bit of
reimagination, you and your students will
have a meaningful, artistic, and aesthetic
experience this year. The future of music
education is bright. When winds of 2020
seem unrelenting, face the wind and choose
to soar. Together, we can soar higher than
ever before. •
Reagan G. Paras, conductor, serves as the Director
of Music Education &
Choral Activities for
Anna Maria College in
Paxton, Massachusetts.
He received his master’s
degree in music education
from Gordon College
and undergraduate degree from Anna Maria
College. He is currently pursuing his PhD in
music education at the University of Massachusetts, Amherst.

Conclusion.

We are living in a pivotal moment in our
profession where educators can no longer
rely on traditional approaches to pedagogy.
As we navigate new territory, expect the
obstacles that come with trailblazing.
Embrace ambiguity and imperfection

FALL 2020 | VOL. 69 NO. 1

MASSACHUSET TS MUSIC EDUCATORS JOURNAL | 7

8 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

VOL. 69 NO. 1 | FALL 2020

CH O R AL

Virtual Ensemble Tips
By Matthew Buono, K-4 General and Choral Music Educator,
North Middlesex Regional School District

I remember back to my freshman year of undergraduate studies when
my professor presented on the topic of virtual ensembles. I was in awe
of everything music education and was really excited to learn. We
started with Eric Whitacre’s Virtual Choir 1 (VC1) “Lux Aurumque,”
a piece that I was also learning in one of my ensembles. I researched
virtual ensembles and found that a majority of music educators
denounced the idea, referencing the time, effort, and cost associated
with producing one. At that time in my career, I was easily influenced
by the sheer amount of pushback and sided with those who didn’t
think that the time it took to produce virtual ensembles had any
impact on the musical experience for students.
Fast forward to 2020, a week or so after the
All-State Conference, and the COVD-19
global pandemic began to infect the
United States. Schools closed and turned
to remote instruction, and educators were

burdened with the task of figuring out how
we would teach in a virtual and remote
context. Many continued music instruction
by creating videos, designing virtual
classrooms with Bitmojis, instructing live
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through Zoom, Schoology, and Google
Meets, and turning ensemble rehearsal time
into simple hangouts to meet the social and
emotional needs of our students; anything
to provide our students with meaningful
music instruction. During this time, we
began to see the reappearance of virtual
ensembles, again, with Eric Whitacre’s
Virtual Choir (VC6). Directors became
reinspired to create their own virtual
ensembles as a substitute for in-person
performances. Not only did the previous
negative rhetoric return, but a new argument was made on how virtual ensembles
don’t provide a meaningful experience to
our students and a positive benefit to our
music programs.
Virtual ensembles create many opportunities for our students to have meaningful
learning opportunities and also provides
benefits to our music programs:
• Publicity & Advocacy: Virtual ensembles

can be used to promote your school or
district’s music program to families and
community members.
• Community: Virtual ensembles can be

used to easily collaborate with other
community schools and organizations.
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• Collaboration and Interdisciplinary
Learning: You don’t have to do all of the

work for creating the virtual ensemble.
Collaborate with a colleague who
teaches a course on audio or video editing. We all know that if students take
the lead, they will have more ownership
of their work.
• For FUN: Virtual ensembles are a great

way to have fun and experiment. They
don’t always have to be presented to the
general public. There may be a piece
that your students enjoyed performing,
and creating a virtual ensemble of that
piece would be a great way for students
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to continue enjoying that piece.
Developing virtual ensembles is not easy.
There are many things to consider when
taking on this kind of project. The first
thing to consider is your technological
hardware capabilities. I highly suggest that
you have a computer with lots of memory/
RAM and processing power. A faster
CPU (Central Processing Unit) and more
memory are better to help with the amount
of calculations a computer makes when
editing audio and video files. You will also
need to have substantial available storage.
You can use the free space on your hard
drive to store files, but audio and video

VOL. 69 NO. 1 | FALL 2020

files take up a lot of space. It may be a
better benefit to get an external hard drive.
External hard drives provide a lot of storage
space for a low cost. Though not necessary,
you may want to invest in a MIDI input
device and/or microphone for creating click
& guide tracks. These can also be inexpensive. Also know your software capabilities;
think about what applications you use for
software notation, DAW (Digital Audio
Workspace), and video editing, such as
Sibelius, Logic, and Final Cut. These can
be expensive, but each of these programs
is offered to educators at a bundled or
discounted rate. Other programs out there

CH O R AL

and can create click tracks using a MIDI
keyboard, awesome! If you are like me, you
will want to utilize your software notation
program. Most software notation programs
have the ability to export the score into
a MusicXML file. This file can then be
imported into a DAW. You can then export
and bounce certain tracks from the DAW
to create MP3 files for your students to
practice and perform along with.
The biggest concern that I had when
going through this process was editing
and syncing all the audio and video files.
The best way to sync all your students’
recordings is using the project you used for
creating the click tracks. You will initially
be able to see where the MIDI tracks begin
and line your students’ audio files to the
MIDI tracks. This will cut the amount of
time and listening required to make sure
that a student’s recording is in sync with
their peers. When importing the recordings,
I recommend placing recordings in score
order. This makes it easier to search and
listen to parts within the piece as a whole,
especially when listening for blending and
balancing issues.

are are more affordable and not exclusive to
Mac computers.
The second thing to consider is what
piece(s) you will choose for your virtual
ensemble. While we want to make things
meaningful for our students, we also want
to keep it low stress. Keep in mind that
this experience is probably new for your
students, too. Your students will be proud
to learn a difficult piece, but they may
not be happy with trying to record it for
the final product. A little goes a long way.
Doing an easy piece can alleviate stress for
you and your students.

In preparing your students for recording,
sharing an “Instructional Guide” for
your students will help to communicate
your expectations for performing and
recording. This document can provide
instructions for cutoffs, breathing, dynamic
markings, etc. Instructions can also be
written for what materials or devices will
be needed for when your students record
their performances. For recording, I found
it very helpful to provide click tracks for
my singers. Click tracks will allow your
students to hear their part along with the
click of a metronome to assist in keeping
the beat. If you are a master at a DAW
FALL 2020 | VOL. 69 NO. 1

Remember that virtual ensembles cannot
replace real, in-person performances, so the
sound that you hear in a performance space
is not the same sound you would hear from
a student recording into a microphone.
Overall, expect that you’ll need to edit your
recordings. When balancing audio, listen
to each section as a whole, and not the individual student. Listening to each part as a
whole will assist you in determining sounds
you either want to compress or enhance.
Doing this can be easily done through
the EQ settings. GarageBand and Logic
have a great feature with adjusting the EQ
settings beyond just low, mid, and treble,
allowing the editor to make adjustments to
specific frequencies instead of adjustments
to an area of frequencies. GarageBand and
Logic also have preset reverb settings that
mimic specific reverberation rates within
specific spaces. I highly suggest doing the
reverb through a bus (a separate, connected
unit) and then send each track’s output go
through the bus before the stereo output.
This will significantly decrease the amount
of computations your computer will need
to make to each track, freeing up process-
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ing power. Regardless of the power of your
computer, you will want to export sections
through bouncing. Editing each section
and then bouncing it out into a new DAW
project will save your computer additional
processing power and RAM space.
Editing video can be a very simple and
easy process. This is where a lot of work
can take place, but that work can be
diminished by taking the following steps.
Make sure that all of the video submissions
are in MP4 or MOV format. The best way
to ensure that videos are recorded in MP4
or MOV format is having your students
record using their phones or their computer.
Also, have your students record in landscape (horizontal) orientation. Landscape
orientation is easier to adjust and crop than
portrait.
I am longing for the time when we can all
safely go back to auditoriums and concert
halls and provide performances for the
masses. It’s the immediate feedback of
applause and cheer that encourage us and

our students to work hard in preparing and
providing meaningful performance experiences. Virtual performances cannot 100%
replace in-person performance experiences,
but, through virtual performances, we can
continue to demonstrate, time and time
again, that music is a source of happiness
and hope and that our world will continue
to persevere during difficult times.
Creating virtual ensembles is like learning
to play an instrument or to sing. It takes
practice. It took me 20 hours to create
my first virtual ensemble, but now that I
have done it and I know what to expect,
the process will only get faster and
smoother. I highly encourage you to revisit
your position on
virtual ensembles
and think about
how a virtual
ensemble can still
provide meaningful
experiences for your
students. •
Matthew Buono is a

K-4 music specialist and chorus director in the
North Middlesex Regional School District. He
holds an M.M.Ed from Gordon College.
RESOURCES:
Digital Score Marking:
ForScore (iOS, iPodOS, & iPadOS)
Notability (iPad OS & Mac)
Software Notation:
Finale (Windows & Mac)
Sibelius (Windows & Mac)
MuseScore (Windows & Mac)
Noteflight (Windows & Mac)
Digital Audio Workspaces:
GarageBand (Windows & Mac)
Logic Pro (Mac)
Audacity (Windows & Mac)
FL Studio (Windows & Mac)
Ableton Live (Windows & Mac)
Video Editors:
iMovie (Mac)
Final Cut Pro X (Mac)
Filmora (Windows & Mac)
Movavi Video Editor Pluc (Windows)
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H I G H ER EDUC AT I O N

Five Tips for Online Learning in
Higher Education

fan of Padlet, an online bulletin board
where students can post their responses
and read others’ contributions in
real time. I use Padlets as a “do now”
prompt for when students arrive, and
as a place for breakout groups to share
what they discussed. Another free
app that I use is Flipgrid. Flipgrid
allows you and your students to create
and share short videos in response to
prompts, as introductions (great at the
beginning of the semester), and as a
way to share reflections. Both of these
apps are quite easy to learn to use. By
focusing on adding one or two free
apps to your teaching, you can reach
your students in new ways without
spending hours wrestling with new
technologies.

By Rhoda Bernard, Ed.D., Managing Director, Berklee Institute
for Arts Education and Special Needs, Berklee College of Music

Remote teaching and learning in higher education is easier than you
think. Say that with me. Really. The important thing to remember
is that it is not our job to create brand new online courses. Rather,
it is our job to employ distance learning, remote formats to teach
our courses. We can still do the great work that we do and the great
teaching that we enjoy by using web conferencing and other tools
to do all of the things that we love to do: engaging with students,
communicating information, aiding in skill development, checking
for understanding, facilitating activities, and much more. What
follows are five tips to help higher educators employ remote formats
effectively. These are simple things that you can do this semester to
make your remote classes even better.
1.

are accustomed to interacting with
information and with people in more
than one way. Engage your students
through multiple modalities, such
as short videos that you can create
with Zoom or Power Point, in-person
discussions over web conference,
online discussion boards where
students make comments and react
to others’ contributions, short but
frequent written assignments to check
for understanding, and much, much
more.
2.

and you can broadcast messages to
the groups, as well. Groups can be
randomly assigned by Zoom, or you
can pre-assign students to particular
groups. If you haven’t tried this feature
yet, I strongly encourage you to take
the plunge.

Vary the modalities. Today’s students

3.

Breakout groups are your new best
friend. As we all know, sometimes

students are more comfortable
participating in discussions and
activities in smaller groups. This is
where breakout groups come in. The
breakout group function in Zoom is
simple to use, and it makes it possible
for students to meet in groups to work
on an activity or share their thoughts
in a discussion. You can visit each of
the groups and work with the students,
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4.

Use the polling function. Checking for
understanding all of a sudden becomes
less intimidating for students and more
immediate and trackable for faculty
with polling. Today’s students take
polls and quizzes in social media all
the time. Zoom’s polling function
allows you to create single- or multiplechoice polls.
Add a couple of free and useful apps.

When campuses closed back in March
and all of us were required to pivot
to remote teaching, faculty members
were flooded with suggested tools
and resources. Rather than be overwhelmed by long these long lists, focus
on a couple of free and useful apps
that can help your teaching. I am a big
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5.

Inhale, exhale, rinse, repeat. Remember
to breathe. Yes, we all miss our
students. Yes, we all prefer to be in
the same room with them. Yes, we
all thrive on the energy and the
sense of community that unfolds in
our classrooms. But at this time of
COVID-19, many colleges are opting
for remote teaching. Your remote
teaching can be effective. You don’t
need to start all over from square one.
You can bring your teaching to life in
remote formats with just a few tips and
tweaks. Just breathe—you CAN teach
remotely.

Rhoda Bernard is
the MMEJ Higher
Education Editor and
Managing Director,
Berklee Institute for
Arts Education and
Special Needs, Berklee
College of Music.

IN - OVAT I O NS

Making the Transition to Remote
Teaching and Learning
By Mary Cicconetti and Andrew Goodrich

The pandemic has brought about challenges for all of us with the
transition to remote teaching and learning. In this article we share
three tips that help us engage with our students towards meaningful
music learning in an online environment.
1.

Organizing Your Teaching Schedule

If you can modify your teaching
schedule, even a little bit, it can help to
make the transition to remote learning
easier. When Mary began teaching
online she maintained her in-person
teaching schedule that included teaching several students back-to back for
hours at a time. She soon discovered,
however, that her eyes quickly tired
from looking at the screen for hours.
So, Mary tweaked her teaching schedule to allow more time between lessons.
Even five minutes can help, and can
provide opportunities to stretch your
legs and even go outside briefly to be
in the sunlight. For Mary, the minor
tweaks to her teaching schedule helped
her avoid screen burnout. If you can
modify your teaching schedule, even a
little bit, it can help to make the transition to remote learning easier.
2.

Teaching Music Fundamentals

One of the most difficult aspects of
making the transition to remote learning is continuing to provide quality
music learning experiences for our students. With remote teaching, though,
we can still hear the basics of sound
production that include intonation,
articulations, phrasing, and rhythm.
The obvious difficulty with remote
teaching is not being able to play together at the same time with students
due to different internet speeds and
limitations with online platforms. To
facilitate students playing along at the
same time with you, have them mute
themselves while they play. Then, ask

them to reflect on how they played.
Doing so provides an opportunity for
the student to reflect more critically on
how they are performing, both with
what they thought sounded good and
what did not. You can then have them
unmute and play on their own for your
feedback. Another idea is you can prerecord a duet part and/or a particularly
difficult musical passage and have the
student play along with the recording
during the lesson. This allows you to
hear them playing a duet.
3.

Creating New Opportunities

We all try to replicate our in-class
teaching in an online environment as
much as possible. However, as time
progresses, opportunities exist for
finding new ways to provide meaningful learning experiences. Mary created
an online oboe repertoire class this
summer that was more listening and
lecture-oriented, something new to
her and her students. A benefit of this
new approach is that it created a new
musical learning experience for them
during the summer.
After hearing comments from her students about their enjoyment of having
another opportunity to connect with
others in the studio, and enjoy music
in the summer online course, Mary
created an online oboe studio class for
this fall term. The class will include
students performing individually and
will also include ear training exercises,
listening to music, working on developing effective warmups, continuing
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to develop technique, and sightreading. Ultimately these are musical
activities that students might not do
on their own, or possibly might not be
able to do in a school music ensemble
this fall, and these online musical activities are ways to keep them engaged
in the learning process.
Concluding Remarks

Even though the transition to remote
teaching and learning has presented many
challenges for all of us teachers, opportunities exist for providing new and meaningful
learning experiences for our students in
online environments. With even simple
modifications, we can use the pandemic as
an opportunity to continue elevating the
level of effective instruction that we bring
to our students. •
Boston-based Mary
Cicconetti is in high
demand throughout New
England as an oboist.
Mary is a member of
the Cape Symphony and
Plymouth Philharmonic
Orchestra. She appears
frequently as guest
with the Boston Pops Orchestra and with
the Boston Lyric Opera Orchestra. Equally
comfortable teaching in online and in-person
learning environments, Mary began her
online teaching career in 2008 facilitating
online music theory classes for Boston
University. Mary currently serves on the
faculties at Powers Music School, South Shore
Conservatory, and Milton Academy.
Andrew Goodrich is an
Assistant Professor of
Music, Music Education
at Boston University.
Goodrich teaches online
and on-campus courses
at Boston University.
Research interests include
peer mentoring and
exploring why adult amateur musicians
continue to engage in music learning and participation. Goodrich has published research
in the leading music education journals and
has authored chapters in books published by
Oxford University Press and Springer.
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G EN ER AL MUSI C

The Art Form of Caring
By Kat Krampf, General Music, Marshfield Public Schools

I’m a 28-year-old general music teacher. My life has been filled with
countless educational lessons, smart college prep, and the instant
gratification of technology. If I had a question I could find the
answer within seconds, just a few clicks away. Most people in my
generation haven’t gone very long without finding the answer they
needed. We live in a world where we know the weather, the length
of our commute, and current events before leaving our bed in the
morning. And the students we teach know even more.
In school as both a pupil and teacher, I
have always been challenged to analyze
humanity’s history. While analyzing the
past can be meaningful, I now realize my
inquiry was posed at a very safe distance.
I could find common themes throughout
civilization while studying past epidemics,
civil wars, and dictatorships. Each lesson
seemed pretty obvious from afar. It’s easy
to reflect and find answers in conflicts
that happened years ago. I, like many of
us, felt privileged to assume that with the
most advanced technology, resources, and
connections we would never experience “an
unknown”—never experience uncharted
territory where there isn’t an end in sight.
After years of studying the past, how could
there be anything new to fear? Or rather,
how could this fear not have an instantgratification fix or answer?
The last time I had the feeling of “the
unknown” in school was in 4th grade,
wrapping my young brain around 9/11.
That moment of uncertainty on September
11th, 2001 has imprinted differently in
everyone’s memory. Funny how I can barely
remember any of the fun, meaningful
music lessons from my 4th grade year but I
remember every second of that day: the first
time I ever felt unsafe at school.
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How can we still
make general
music education
relevant
and valuable
for students?
Fast-forward to the present: the beginning of the 2020 school year. Students
can’t see their teacher’s face because of
masks. Children’s interactions and play
are redefined by social distancing. Even
a 6-year-old has mastered the Zoom call
mute button. Ironically, the generation that
knows everything will be humbled by so
many question marks. We are seeing the
most seasoned educators tested and the
answers do not feel obvious. Teachers have
to shuffle through curriculum and lesson
sequencing while balancing the anxiety and
fear that our students may feel—a fear that
is still amorphous.
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The simplest daily routines have become
ambiguous. My in-person music class
(when not taught remotely) forbids any
singing, shared instruments, or movement
inside the school walls. The music classroom is empty as I travel like a nomad on a
cart, with individual instruments wrapped
like goodie bags. When the weather is clear,
I teach under outdoor tents or on blacktops.
On remote days, I wave through a Zoom
screen. And the true paradox: While I have
more technology at my fingertips than
ever before, I am overwhelmed with the
limitations of what I can actually teach
successfully.
I feel the warmth from student responses
I receive. But I am aware of the many
children I’m not reaching within this
chaotic new reality. This year we will not
experience the mallet “thump” of an Orff
ensemble, a goofy circle hand-clapping
game on the rug, or the feeling of butterflies before a concert. And instead of
reflecting with hindsight, educators must
teach, problem-solve, and reflect in real
time. How can we still make general music
education relevant and valuable for students?
I will always remember that one day in
4th grade, and my students will always
remember this school year. There isn’t an
instant gratification fix to make our world
safer or less divisive right now. I can’t just
search how to teach effectively without lots
of trial and error. We are living history, an
uneasy feeling of unanswerable questions,
unanswered timelines, and unanswered
futures.

G EN ER AL MUSI C

So it’s time to rethink our time in music
class. It’s time to ask a question that can’t
be answered in a Google search: Who do I
want my students to be when they leave my
class?
This question will be the backbone of my
planning. I want my students to be expressive, empathetic human beings. I want my
students to enhance their communities
and be open-minded to many different
perspectives. I want them to be fighters for
social justice and equity. Most importantly,
I want them to be able to communicate and
connect with others through the basic need
of music. At the heart of teaching, regard-

less of the subject, is the moral imperative
to care. And even if I don’t have every
answer right now, I know that caring is the
most clear lesson plan I have this year.
This is the perfect time to break from
established traditions and focus on
something larger than steady beats and
quarter-note rhythms. Our students are
facing unprecedented traumas, and (even
with good intentions) we may forget to
listen to what they really need. Despite the
countless technological resources at our
fingertips, my main focus will be listening
and caring, using music as a backdrop.
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We have the power to address what is
happening culturally in our communities,
country, and world—music is all about
listening, noticing, responding, and
connecting. Hopefully, with music as a
vessel, we can teach the art form of caring
as we navigate an unknown world. •
Kat Krampf is the
general music teacher in
Marshfield. She studied
at Ithaca College and
completed her MMus
at Teachers College,
Columbia University.
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MUSI C T ECH N O LO GY

Utilizing Technology
to Inspire Gen Z Students
during COVID-19
Distance Learning

Example 1

Children need to feel like they
matter and that they belong
to something bigger
By Brooks Holmes, Michael E. Smith Middle School, South Hadley

Distance learning caused by COVID-19 challenges educators to keep
students feeling like they’re still part of a team. Educators rely on
Zoom, Microsoft Teams, Webinars, and/or Google Classrooms to
maintain personal connections with students.
These are other options to consider.
Create and share picture collage(s)
of students practicing at home.

Spring concert season is always stressful
and time consuming, but without fail,
the students love how it brings everyone
together as a team. This year families didn’t
have pictures of their children on stage or
live streamed the concerts on Facebook.
Picture Collage Maker ($9.99) was a great
solution. I e-mailed the students and
families requesting that they send a picture
of the child playing their assignments
in SmartMusic. I was surprised at the
enthusiasm this project generated with the
families, and my administrators loved the
results. Our traditional MICCA Festival
picture on our band website has now been
replaced with this collage.
Communicate with video messages
instead of e-mails.

Currently, students and parents are on
screen more than ever and they’re tired of
reading. It was frustrating to learn that
many of my weekly e-mails were being
regarded as teacher spam and just another
thing to deal with later. This changed when
I sent “Video Message from Mr. Holmes”
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Example 2

in the subject line. Creating a YouTube
account and posting videos is easier that I
would have thought. If you haven’t made a
selfie video before, it will feel odd at first.
Watch tutorials on YouTube to learn simple
editing tricks within iMovie, and the
process will be much quicker than reading
the user manuals. If you need to create
a video tutorial for your students to help
them with software applications such as
SmartMusic or GarageBand, I recommend
Loom®. This professional quality screen
recording software is free for teachers and
quite easy to learn.

MUSI C T ECH N O LO GY

Inspire students to stay creative with multitrack recordings and videos.

Musicians and athletes are very similar.
It’s important to stay in shape. I model
this behavior to the students by sharing
multitrack recordings made with GarageBand and iMovie software. Upcoming
performances are not in our immediate
future, so practicing an instrument may
seem more like a chore than anything else
to young children. Why not teach them
how to produce self-duets? Children love
this creative process and they’ll work hard
to produce a quality product. Advances in
technology have made this process easily
accessible with the minimal upgrade of
an external microphone. I recommend
the USB Snowball Microphone ($49). If
recording with an iPad, purchase a dongle
($29) to connect the devices. Utilize these
opportunities to inspire children to be
creative and they’ll be more excited with
their instruments. At the same time, you’ll
stay in shape with your own performance
skills so you’re ready for gigs when this
whole thing is over. •
HELPFUL LINKS:
Utilizing Music Technology to Inspire Gen Z students
Example 1

MESMS Band Website
Showcase for Student Learning
Videos with Multiple Trumpets
Jazz Solos & Jazz Duets
Sachs & Alessi Duets for Tpt
Voxman Duets for Tpt Vol. 1
Chamber Music Concerts

As the Band Director for
South Hadley’s Michael
E. Smith Middle School,
Brooks Holmes leads
more than one hundred
students in grades 5-8
in pursuing their dreams
within instrumental
music. For more info on Brooks, please visit
https://www.southhadleyschools.org/
Page/5434.

Example 2
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MUSI C T ECH N O LO GY

Remote Learning, Music
and Special Learners:

Back to School Tips and Tricks
An Interview with Dr. Alice Hammel,
James Madison University
By Stephanie M. Riley, MMEJ Technology Editor,
Choral Music Educator, Dennis-Yarmouth Public Schools

We’re all well aware by now that this school year is anything but
normal. In our preparations for returning back to school this year,
in whatever form it took, we needed to be considerate, perhaps more
than ever, to our special learners. In an ideal situation, these learners
still have much to overcome to access curriculum and to achieve
success. So it goes without saying that this year will be a curve like
none other. However, the good news is that we do have tools, and
tricks, and the abilities to still make music meaningful, accessible,
and relevant to each and every one of our students more than ever.
I was fortunate enough to speak with Dr.
Hammel, instructor of music education at
James Madison University, Harrisonburg,
VA, at length about how we as music
teachers, seasoned and fresh out of the
garden alike, can set our special learners up
for success. She reminds us that “not one
moment that we’ve spent prepping over the
summer for this year is a wasted moment:
you never know when a kid is going to need
a little piece of what you’ve worked on.”

20 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

• IEPs and 504s. Be sure to read them
ahead of time and look through
the student’s accommodations and
modifications that are listed. Be sure to
think about how those will look in your
learning scenario. Can the accommodations or modifications be easily
implemented remotely as it is in person
or will a new approach or specifically
tailored approach be needed for your
student this year? Be sure to ask yourself
these questions.
• Assume nothing, especially when it
comes to technology. We have to take
a significant amount of our teaching
time to teach our students these various
programs in order to get the return
we’re expecting and hoping for, let alone
success for our students. For our special
learners in particular, we need to be
cognizant of limitations or the time it
may take them to understand how to
work through a program or other piece
of technology.
• Sequencing. Our special learners often
need things broken down further to a
“microsequence.” Really thinking about
how you sequence each piece of your
lesson will help give structure and set
any and all students up for success.
- When thinking about assessment
and your “microsequencing,” Dr.
Hammel reminds us to adjust our
assessments of our special learners
so that both student and teacher see
success.

Here are some of Dr. Hammel’s helpful tips
and tricks for the year ahead:
• Social Emotional Learning is going to
be our focus right from day 1. We are
going to have to get to know each other
again and talk about what happened.
Can we connect it to music? How do
we feel about our current situation?
We need to really talk to our kids and
listen and then turn them into musical
activities.

- How can you get to know them
whether remote or in person? Theatre
games! Many theatre games can be
adapted for remote learning and
socially distanced learning. Look for
resources or talk with your theatre
teachers in your district.

• Get to know your kids, whether you’re
in person or remote. It’s important in
the beginning because until a student
knows you care about them, they are
not going to work for you. Especially a
student who has experienced trauma.
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- Methods such as Kodaly and
Conversational Solfege really help to
break things into sequences that are
logical and build strong foundations
for all of our students.

MUSI C T ECH N O LO GY

• Paraprofessionals—USE THEM! Here’s
how you can incorporate them in your
planning ahead of time:
- Give them specific things to do and
don’t be afraid to “pre-teach” them
things that you’re going to work
on, which will then make them a
coteacher rather than just another
adult in the room.
- Virtually: We can use our paraprofessionals on zoom or any other video
call in platform! In the chat box, we
can have it set up so that the paraprofessional is able to chat privately with
their student(s). This is a super easy
way to incorporate the paraprofessional with their student without
“interrupting” the Zoom meeting.
- Breakout rooms: You can put your
paraprofessional in charge of a
breakout room. This allows you to
get kids into separate groups with an
adult present.
• Working with students who have
hearing impairments remotely: YouTube
videos have the ability to be captioned.
You can also upload a Zoom video that
you’ve made into YouYube and put the
captions in as well.
• When working with students who have
hearing impairments in person, and
our general population for that matter,
use a mask that has the clear window.
This will allow a student to see what
your mouth is doing when speaking,
and for the social-emotional piece, it
allows a student to truly read your facial
expression as a whole as compared to
having your face covered from the eyes
down.

needs that a student receives services
for, utilize sites such as the speech and
language association for students who
struggle with speech. Not only do you
have access to literature, they will very
often post videos of a therapist working
with someone with a specific need and
then we as educators can go back and
translate that into our music lessons.
• Conferences and webinars: Of course,
attend your state, regional, and national
music education conferences and
webinars. In addition to these, Dr.
Hammel highly recommends attending
a special education conference, such as
the conferences that the Council for
Exceptional Children puts on each year.
Be sure to check out their website for
updates and extraordinary resources for
this year!
Music and special education is a topic
that is so incredibly broad and can most
certainly be overwhelming to keep up
with or appropriately implement into our
classrooms. Reach out to veteran teachers,
experts of specific special needs fields, take
a course in music and special education,
and actively look through the plethora
of web resources that we have at our
fingertips. Even with the year ahead being
so undefined, we still have the ability, and
responsibility, to educate each and every
one of our students who need us more
than ever. And I dare say, we will do a
phenomenal job in doing so! •

HELPFUL WEBSITES:
American Speech-Language-Hearing Association
The Council for Exceptional Children
*They have a new division for Visual and Performing Arts
The Kennedy Center’s VSA: International Organization
of Arts and Disabilities
National Autism Association
National Association of Special Education Teachers

Dr. Hammel is considered to be one of
the leading experts in music and special
education. Dr. Hammel is affiliated with the
John F. Kennedy Center for the Arts and is
a member of the Kennedy Center National
Forum: Examining the Intersection of Arts
Education and Special Education. She serves
on the planning committee for the national
conference cosponsored by the Kennedy Center
and Very Special Arts. She is also chair of the
National Association for Music Education
Task Force on Students with Special Needs.
In addition, she has a large flute studio and
is the music intervention specialist for ASSET
(Autism Support, Education, and Training).

• Resources: Keep up to date with the
various journals that we have access to
as music teachers. Music and special
education is a topic that is being studied
further and more literature is becoming
available each day. If you have specific
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G R OW IN G MUSI C IN M A SS

Growing Music in Mass
Still Needs You
While everyone is staying safe and healthy, the Growing Music in
Mass Foundation is making plans for the 2020/2021 year.
Grant applications for our giving
initiatives are on our new website, which
can be found at growingmusicinmass.
org. On the website, you will find
information about our giving initiatives,
the Future Symphony Hall Scholars
and Classroom Innovations block
grants programs. We encourage teachers
to apply, even if you’re not entirely
sure about the status of your district’s
programs for the fall. Here again is
are the block grant descriptions in a
nutshell:
Future Symphony Hall Scholars funding

grants to schools are specifically
designed for instrumental and vocal/
choral performance skill enhancement,
and typically fall into these categories:
• Private, semiprivate, or small group
lessons and targeted instruction
• Master classes by visiting professional
musicians, conductors, or musical
mentors
• Sponsoring or attending performances and performance-related
events

evaluation. Falling into, but not limited
to, these categories, grants will be
available at all levels of music education.
• Specific nontraditional instruments
and ensembles (for example: folk or
culturally inspired instruction)
• Composition-based or improvisationbased instruction
• New or expanded technology-based
programs of instruction
• Student learning centers and individualized instructional programs
• Programs designed for special
learners (as distinct from modifications or adaptations of regular lesson
planning)
• Developing methods, tools, and
strategies that measure student
growth and achievement
• Curriculum integration in which
music is a lead or primary component

Classroom Innovations grants are
designed to allow member teachers
to explore a range of strategies and
methods of musical instruction and

Teachers developing and expanding
distance-learning programs would
qualify for Innovations grants. Because
teachers are out of the classroom and
may not get this information before
the application deadlines, there will be
a degree of latitude in completing and
sending them to us. On our website,
there is a contact e-mail that teachers
should feel free to use should you have
any questions or if you are in the process
of developing a grant-worthy program
that isn’t quite ready. Just let us know.
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• Financial support for students
participating in advanced college,
conservatory or music school
programs
• Instructional and support materials

The address is gmmchair@gmail.com
The GMM Committee will looked at the
grant applications in August, and will meet
to determine the grant recipients. Any
proposals submitted up to that meeting will
be considered.
Also, while it may not be applicable right
now, the Growing Music in MASS Foundation is committed to assisting students so
that they can attend and participate in the
All-State Festival. We will be designating
funds through the Symphony Hall Scholarship Program for this very purpose.
Finally, if members have contacts with or
referrals for possible donors—corporate,
charitable, or individual—please pass our
program information on to them, or send
their contact information to us so that we
can reach out to them. Donor information,
and the grant application is available on the
website.

G R OW IN G MUSI C IN M A SS

M A SSACHUSE T T S MUSI C EDUC ATO R S A SSO CIAT I O N

Growing Music in MASS 2020 Donation Form
I’d like to donate to the Growing Music in
MASS family of giving initiatives

o Symphony Club - $5,000 and up

o My company will match my gift.
The gift form is enclosed.

MMEA

Your name as it will appear in the All-State concert
program and MMEA publications:

o Concert Benefactors - $2,500–$4,999

Donations may also be made through PayPal
at our website, MASSMEA.org.
(MMEA is a 501(c)3 nonprofit, so your donation
is tax-deductible. Please put “GMIM” on the
memo line so that we can track your donation.)

o Conductors Circle - $1,000–$2,499
o Musicians Guild - $500–$999

Please make check payable to:

M AI LI N G AD D R E SS:

o Patrons - $200–$499

M AI L TO:

MMEA
P.O. Box 920004
Needham, MA 02492

o Friends - $100–$199
o Donors - up to $99
TOTAL E N CLOS E D: $
E M AI L:

Young musicians throughout
Massachusetts thank you
for your support!

Fold and tear on dotted line to separate form.

Growing Music in MASS AN D M A SSACHUSE T T S MUSI C EDUC ATO R S A SSO CIAT I O N
					
CONCERT BENEFACTORS
$2,500+

Rosalie Cohen Scholarship
Fund at the Celebrity
Series of Boston

PATRONS $200 – 499

Algonquin Regional
High School
Tri-M Chapter 2137
Dr. Sandra Doneski

MUSICIANS GUILD $500+

Gerry’s Music Shop

David French
Music Company

Barbara Green-Glaz
and Ron Glaz

Massachusetts Instrumental and Choral Conductors
Association

Lexington Symphony
Orchestra

DONOR LIST 2019–2020
Howard Rockwin
Enterprises
Irene Idicheria and
Nathan Tiller
MA MEA –
Central District
Dr. Walter M. Pavasaris

FRIENDS $100 – 199

DONORS UP TO $99

Dr. Cecil L. Adderley III

Lori J. Anderson

Paul and Doris Alberta

Steven and Carol
Archambault

Paul and Gale Livingston
Mark and Cynthia
Napierkowski
Needham Music Inc.
Dr. David Neves
Ms. Joyce Neves
Richard Vaughan

Linda Ethier –
Sharon Orchestras
Susan Gedutis Lindsay
Jody Marsh

Anthony Beatrice

Johnetta Smith

Amy Bedard –
Norwood Orchestras

Dr. Tawnya and Karin
Smith-Hendricks

Frank and Sarah Casasdow

Robert and Nancy Stoll

Ruth Debrot

Tom and Susan Walters

Leslie Randall Dooley

Greg A. Williams

The Yemin Family
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CO N T EM PO R ARY / JA Z Z

Developing Rhythm
& Groove
By Colin Sapp, Berklee College of Music

In jazz and contemporary music, establishing a solid
groove and playing rhythms correctly are paramount
to successful performances. When first learning an
instrument, a lot of effort has to be spent on fundamentals. These include quality of pitch production,
fingerings, breath control, embouchure, intonation,
reading, articulation, expression, and other elements,
all of which can take up a lot of music class time
and a student’s personal practice time. Teaching
and developing rhythm often takes a backseat to
these things and therefore many music students and
bands suffer from a lack of groove and togetherness.
Yet, teaching students how to elevate their rhythmic
skills is equally important in every ensemble. In
this article, I’ll outline some ways in which you can
teach students to develop their rhythmic abilities in
a group. I’ll also present some exercises they can use
in their personal practice time.

After everyone can clap on beat 1 with consistent timing, do
the same with the remaining quarter notes in the measure. For
example, instruct them to only clap on beat 4, count them in (1 2
3 4), and have them wait three beats before they clap. After they
can consistently unify their clapping of the individual quarter
note pulses as a group, move on to eighth note, triplet eighth, and
sixteenth-note subdivisions. For instance, an advanced version of
this exercise is to lock in clapping on the ‘a’ of 3 together. If there’s
a syncopated passage in the piece of music that you’re working on,
use this exercise to dial in the timing by extracting a section of that
rhythm and looping it. You can also adapt this exercise to practice
rhythmic duration, where everyone has to sustain a note on their
instrument and cut off at a pre-designated part of the measure
exactly together. Knowing how to play the rhythm is one thing.
Having to play it perfectly with everyone else is another level.
To individually practice this, have students align their clapping to
the point where their clap cancels out the sound of the metronome.
This is known as “burying the metronome.” If the student claps
a little before or after the metronome pulse, there will be two
resulting sounds: their clap and the metronome pulse. But if
the alignment is exact, the clap will overtake the sound of the
metronome and the pulse will seemingly disappear. Try it yourself!
Clap on every pulse and see how many times in a row you can bury
the metronome before falling off. It takes a calm and focused mind
to land consistently on the beat—not unlike a successful music
performance.

There’s an old expression, “The right note at the wrong time is a
wrong note.” Rhythm is what keeps us together in an ensemble,
and when one person is off, it can throw the whole group off. The
first step in increasing rhythmic awareness is to demonstrate what
precise rhythm feels like. Here’s an exercise which does just that.
Exercise 1. The Unison Clap

Demonstrate this exercise with a small group (3-5) of students to
begin. Students should first clap on beat 1 of the measure when
you count them in. Turn on a metronome around 92bpm and give
them a 4-beat count-in. When they clap, does it sound like a ripple
of claps, or does it sound like one person clapping? Chances are,
their claps didn’t exactly align with each other. Have them deepen
their focus and try to clap exactly together to create a unified and
singular sound. After repeated attempts, they will get it to sound
perfectly in sync and they (and the rest of the class) will hear the
difference. Then have the entire group of students do the exercise
together. With more people involved, the accuracy will become
more elusive. But give the group time to practice and encouragement and they will home in on the timing. When they feel how
powerful that tightness is, you can use that as a reminder as to how
to stay together during while playing.

Rhythm reading can be another barrier to having a consistent
rhythmic timing. Correctly identifying rhythms on the page and
hearing them internally takes a lot of training. When reading a
piece of music, any uncertainty can cause hesitation, which will
throw off the rhythm. It’s common practice to teach the notation
of the long rhythms first: whole notes, half notes, quarter notes,
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and dotted versions of those. The next level is to drill eighth
notes, triplet eighths, and sixteenth notes. I discovered that if we
limit ourselves to using those three subdivisions, there are only 21
resulting rhythms within one quarter note (not counting redundant
notations1.)
To get fluent with each of these rhythms, have students loop one
at a time by counting, clapping, and/or playing them with a single
pitch. Have them practice each of the one-beat rhythms until they
demonstrate consistency with each of them. To get the rhythmic
placement precise, have them practice subdividing the beat
internally. For example, in rhythm #13 (previous page), have them
think of all four sixteenth notes in the beat, but only play the ones
that are notated. Another way to get students to internalize these
rhythms is by practicing the Rhythmic Scale Exercise on their
instrument. This exercise loops one rhythm over and over to drill
it while the pitch targets are moving. It can be practiced in a group
setting or individually. Here’s how to do it.
Exercise 2. Rhythmic Scale Exercise

Select one of the 21 one-beat rhythms and choose a scale you want
to work on. Turn on the metronome to a slow tempo and simply
ascend and descend the scale within an octave using the rhythm
you chose. Does the rhythm resolve properly when you arrive back
at the starting point? If not, continue back up and down until it
does. Encourage students to hone their rhythmic precision by using
subdivisional thinking when playing the difficult rhythms. I like
practicing using the 10-in-a-row method. When I can perfectly
play something 10 times in a row, I feel confident that I can
increase the difficulty level. Bump the metronome up 6-10 BPM
and try for another 10-in-a-row.
To help deepen rhythmic subdivision sensibilities, I’ve developed
a game for portable devices called RhythmLock. In it are more
than 1,500 rhythms to practice, and it gives the player real-time
feedback on where they place their attack (ahead, center, or
behind.) I think it’s pretty fun and addictive, but don’t take my
word for it—try it out yourself! Visit www.rhythmlock.com and
look for it where apps are sold.
1
Note that the 21 one-beat rhythms focus on attack, not duration. There are many ways of
writing an attack on beat 1. For example:

These measures all have the same sound when clapped, so to keep the instruction simple at first, I train
students to recognize the most basic rhythmic notations. Having the ability to recognize how these
notations sound will set the groundwork for deducing how to play other notations.
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Other Ways to Practice Rhythm

It can’t be overstated how important listening is for musicians.
Having students record and listen back to their rhythm playing
is incredibly insightful for them. Have them listen for evenness,
alignment, as well as confidence/conviction, and have them adjust
their playing accordingly. Rhythmic alignment is hard to evaluate
without a reference point. I have students play along with a
metronome, drum loops, and backing tracks. GarageBand, Logic,
and the Drum Genius app provide excellent and realistic drum
grooves and loops to play along with. For intermediate to advanced
players, I have students play with a metronome on beats 2 and 4
to help them steady their rhythmic feel for larger gaps of time.
There are also metronomes that intentionally drop pulses out of
the sequence randomly. These are great tools to build rhythmic
accountability and independence.
Conclusion

Like all music exercises, you should try to elevate the level of challenge when working on rhythm. Find where the skill ceiling is and
then work to break through it. You should also use these ideas to
kickstart your own rhythm exercise concepts. Tailor them for your
teaching situations and find ways to adapt them for the specific
challenges you encounter with your students. In the end, the more
fun the exercise is, the more apt we are to do them regularly. •
Colin Sapp is an Assistant Professor of Guitar
at Berklee College of Music, where he was the
recipient of the 2020 Distinguished Faculty
Award. Sapp’s YouTube channel Inside Out
Guitar contains concepts, drills, and advice that
he has developed for guitarists at all levels. Colin
is endorsed by GHS Strings.
Websites: www.insideoutguitar.com, www.rhythmlock.com,
www.colinsapp.com
YouTube: Inside Out Guitar with Colin Sapp
Instagram: @colinsappofficial
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MAJE

President’s Message
By Joseph Mulligan, MAJE President

I hope everyone had a good summer, got a chance to recharge their
batteries, and are healthy and staying safe. I know I did this in the
last issue but again I want to give you some resources and ideas to
keep virtual learning going within your jazz program. It looks like
right now that many of us will not be able to play in person for a
while so flipping the classroom is our best bet.
• One great source is JEN (Jazz Education Network). If you don’t know about
JEN you really should check them out.
They have been hosting two or three
Facebook Live events every week. I
joined Facebook just to be able to be
a part of them. You don’t need to be a
member of JEN to be a part in all of the
events, but being a member opens up
many other events.
• Through JEN I found Seattle Jazz Ed
www.seattlejazzed.org There, I found
the Seattle Jazz Ed Teacher Toolkit Covid 19 Resources. In this toolkit you
can find two online masterclasses with
JazzED educators and ten sessions of
Guided Listening to Great Jazz Albums
with videos and worksheets for each
album. They do ask for a donation,
anything between $25 and $250,
depending on your school’s resources.
I have taken some of their ideas and
created my own resources as well.
• As always Jazz at Lincoln Center is a
great place for resources. www.jazz.org
They have done an outstanding job
of posting material that your students
and you can learn from. There is a
weekly schedule of events such as

Jazz 101, JLCO Master Classes, and
Wednesdays with Wynton. There is also
the Jazz Live app from Jazz at Lincoln
Center. Open up the app and you can
see and hear past performances from
Dizzy’s Club, Rose Theater, Essentially
Ellington, Blue Engine Records, or Play
Along with JLCO.
• You could also take this time and
discuss the following pieces of music
and how they relate to the civil rights
movement and Black Lives Matter.
There are hundreds of great jazz
compositions that you could use, these
are just a few:

2020-2021 Festival Schedule Announcement

Information about Junior and Senior
District Jazz Festivals, including online registration forms, registration fees, program
information, MVP Award information,
adjudicator commentary and performance
guidelines can all be found online at: www.
majazzed.org.
Registration for senior festivals will begin
in January with Jr. Festival Registration
opening in March.
If you have any questions or would like to
get more involved in MAJE please feel free
to contact me at joseph.mulligan@reading.
k12.ma.us
Best wishes to everyone for a great year,
Joseph P. Mulligan, M.A.J.E. President

- John Coltrane’s Alabama
- Duke Ellington’s
Black, Brown and Beige
- Billie Holiday’s Strange Fruit
- Charles Mingus’ Fables of Faubus
- Oscar Peterson’s Hymn for Freedom
- Max Roach and Oscar Brown’s
We Insist! Freedom Now Suite!
- Sonny Rollins’ The Freedom Suite
- Nina Simone’s Mississippi Goddam
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The Sounds in Silence:

A Podcast Focusing on Remote
Teaching During COVID-19
By Jessandra Kono, Master’s Student, Boston University

This summer, I had the opportunity to interview music educators
about their experiences with distance teaching through my podcast:
Sounds in Silence.1 I have spoken with numerous public and private
music teachers across the country and around the globe for their
thoughts, opinions, and advice on distance teaching. For this article,
I have compiled three key takeaways that I plan to apply to my
teaching this upcoming semester.
1.

Reassess Goals

Eli Epstein, a French horn professor
and performer in the Massachusetts
area, shared that it was helpful to have
students record themselves before
lessons. He recalled that one student
stated, “I just got tired of hearing
myself miss notes.” For most classroom
teachers, it might not be feasible to
listen to every student’s individual
recording each week; however, having
students make recordings forces them
to listen to themselves. In this way, the
student is active in their own growth
by acting as their own first teacher.

When I interviewed Dr. Annie Bosler,
French horn professor and performer
from California, she stated that one
of the first activities she did at the
beginning of quarantine was to help
students reassess their learning goals.
By encouraging students to create their
own goals, students can play a more
active role in their education. This
sense of agency can help students retain and understand concepts and can
make it easier for students to use what
they have learned (Perkins, 1999).
2.

Tech Rehearsal

In order to minimize technology
problems on your end it is important
to rehearse the technology in advance.
It is useful to digitize your library and
educational resources in order to make
materials readily available to share via
screen share or e-mail. While technology might be frustrating at times, it
will be our most valuable tool as we
continue into this new year.

3.

Maintain a Community

“They didn’t join because they wanted to
be a musician. They joined because they
wanted the community.”
—Katie LeSesne, high school
orchestra director
You and your students may move
in and out of what Dr. Bosler and I
discussed and decided to call “selfpreservation mode.” While in this state,
students may find it difficult to focus

1
If you are interested in listening to the Sounds in Silence podcast, you can listen through the website at anchor.
fm/soundsinsilence or through Spotify or Apple Podcasts. If you’re interesting in being on the show or have suggestions,
email me at soundsinsilencepodcast@gmail.com. You can follow the show on Facebook or Instagram.

30 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

VOL. 69 NO. 1 | FALL 2020

on anything past their immediate
wellbeing and mental health. To help
build a community where students
can ease some of this mental stress,
Epstein asked students guiding questions like, “How do we stay motivated?”
and “Let’s look at ways to stay connected.” Abrahams (2005) described
this conversation between students and
teachers as a key principle of Critical
Pedagogy (Friere, 1970). In critical
pedagogy, students and teachers work
together to solve the problems ahead of
them. This practice of dialogue can be
applied to the concerns and struggles
that will rise in the coming year.
Conclusion

A commonality I found among many of my
interviewees was their ability to give students agency in their own education. They
allowed students to decide their own goals
moving forward, and when they could not
be physically present to give students advice,
they created activities where students could
teach themselves. These teachers also
created spaces where they could learn about
their students’ experiences and wellbeing in
a communal setting. Distance learning has
proven itself to be especially difficult in arts
education, but it has also given students the
opportunity to grow as independent learners. We as teachers can make the most of
that opportunity and nurture independent
growth.
What about the students we cannot see?

“It’s accidental socio-economic discrimination
and those kids aren’t being taught because
they don’t have access to internet.”
—Katie LeSesne
I would be remiss if I did not mention
the issue of access, a concern that all
public-school teachers whom I interviewed
expressed. Chandra, et. al. (2020) terms
internet and technology access inequality

R E SE AR CH AN D MUSI C T E ACH ER EDUC AT I O N

the “digital divide.” In Massachusetts, 21%
of students, over 200,000, are without
adequate internet. This is not just an access
issue, but also a social justice issue because
internet access affects students of color at
a greater rate. The coronavirus crisis is not
causing the “digital divide” but its effects
will certainly widen this divide. I believe
further research needs to be conducted on
the “digital divide” and the lasting effects
of distance learning. While no individual
can mend the harm caused by distance
learning, I ask that we all reflect on how we
can each alleviate its effects. •
REFERENCES
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Virtual Observations: The Next Frontier
By Christopher Martin, Director of Fine Arts, Westborough Public Schools;
Music Program Leaders Chair

While teachers work tirelessly to navigate remote learning,
administrators are working tirelessly to provide support and
create appropriate policies to ensure teacher and student success.
A policy-driven topic that makes many teachers apprehensive in
the best of circumstances is teacher observation and evaluation.
Mention it in today’s learning climate, and nearly everyone,
including administrators, gets a little anxious. As we await
guidance from the DESE and our local teachers’ associations, it’s
important to remember a few guiding principles that should help
keep everything in perspective:
• Visit virtual classrooms right away.

Evaluators should be dropping into
classes whenever they have a moment.
Not only do teachers and students get
used to a new head popping up in the
grid view, but it also allows administrators to get comfortable with all the
different platforms a district may be
using.
• Positively acknowledge the journey.

This “next normal” is vastly different
than anything humans have ever dealt
with, and, unfortunately, music and
the arts seem to have to adapt quicker
than ever. Identifying the growth and
adaptation of the teacher is important
for their own instruction and wellbeing. Whether it be the technophobic
veteran teacher starting her own Google
Classroom or a brand new teacher that
coded their own app for class, these are
important milestones that are comforting to have in writing during such an
unsettling time.
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• Everyone is a first-year teacher.

Singing outdoors. Band members spanning half a football field. General music
classes with no singing or dancing.
Ensembles suddenly transformed into
music appreciation classes: these are all
scenarios that are happening to districts
across the Commonwealth. Music
teachers are resilient and not afraid
of a challenge, but rewriting a year’s
worth of curriculum in a few weeks is
nearly impossible. Accept that everyone
is working harder than ever before
and they are doing the best they can.
Teachers need to also understand this in
regards to their administration.
• Standards that flourish.

Look through the teacher rubric for
evaluation, and note the standards that
have the potential to blossom through
virtual learning. Adjustments to
Practice, Access to Knowledge, Family
Engagement, and Professional Learning
and Growth are four indicators (one
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from each standard) that stand out from
the rest. Make sure to use these to the
advantage of both teacher and evaluator
when seen effectively.
• Do a trial run.

It never hurts to practice before the
real thing. Find a trustworthy veteran
teacher and ask permission to visit the
classroom to do a practice observation
once things are in a routine. The
veteran teacher is most likely eager for
the feedback and evaluators are eager to
just get it started. Share the report form,
as well as feedback, and then flip the
observation and have teachers have an
open dialogue that allows both participants to be successful in the future.
The music education community has been
forced to adapt and traverse unchartered
territory for the last six months, as well as
into the foreseeable future. The role of the
program leader is to help make this difficult
ride just a bit smoother, so why not start
with the inevitable and make one less thing
a stressor for staff and students. •
Christopher Martin
is the director of fine
arts for the Westborough
Public Schools as well
as the MMEA K-12
administrative representative and the choral
festival co-chairperson
for the Massachusetts Instrumental and
Choral Conductors’ Association (MICCA)
executive board.
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A New Teacher Looks Back
on Spring 2020
By Emily Browne, Worcester Public Schools

Spring 2020 was a learning experience for every teacher regardless
of how many years they had taught. As a student teacher and a soonto-be college graduate, I felt an overwhelming sense of uncertainty.
Would I still finish all of my student teaching hours? Would I be able
to graduate in May? Would schools be hiring for the fall? All of these
questions swirled in my head while my student teaching experience
changed rapidly. When I reflect on my time as a student teacher, I am
so grateful that my experience was able to evolve into something new.
With the change came new learning opportunities and the challenge
of engaging students from the safety of our homes.
After a few weeks of adjusting, I was
offered an opportunity to teach a small
group of students with varying levels of
ability, who normally would not have their
own music class during the regular school
week. These students usually attended
music class with mainstream education
students, but were not able to complete the
online assignments that were being sent out.
When working with this group, I quickly
learned how important it was to work with
the people around me to create the best
experience for the students. Listening to
feedback from your coworkers, colleagues,
and most importantly, your students is
crucial when working with students with
severe needs.
My first step in preparing to work with
these students was to speak directly to their
regular classroom teacher. Because these
students had very specific goals for their
classes, it was important to know what
they were able to do and what we should
work on in music class. I had not worked
with these students in a small group before,
so I also wanted to learn more about
their interests and general music tastes.
Speaking with their teacher was crucial
in ensuring that I was meeting all of their
needs and could tailor my instruction to
their interests. While this information is
also on an IEP, I found it beneficial to

34 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

speak with their teacher directly to ask
questions and discuss potential activities.
My next step was to reach out to my
colleagues that I had connected with
during Embracing the New Music Educator meetings. There are so many different
ways to teach music, and I think it is
incredibly important to build a network
of other educators to share ideas, compare
techniques, and to have someone who will
understand what you are going through.
Especially with remote learning, I was
excited to speak to my colleagues and
mentor to work through my agendas and
find appropriate activities.
After exhaustive preparation, with
ukulele in hand, I led my first remote class.
Though the students were nonverbal, it was
important to have songs where they could
make choices to practice the ways that
they communicate. For example, I sang
“Ms. Julie Ann Johnson” but replaced the
name with their own. They then decided
VOL. 69 NO. 1 | FALL 2020

where they would go, what they would
do, and what they would eat. Most were
able to use their tablets to respond, while
others needed yes/no prompts. I provided
PowerPoint slides with question words and
pictures for a visual cue. By using songs
that required students to practice their
communication skills, they were able to
participate in the lesson while working
towards their IEP goals.
When we finished, I immediately planned
and adjusted for the next week. Though
the class went well, there were moments
when my students were very engaged and
moments when they clearly would have
rather been elsewhere. I took note of this,
and was sure to change my plans based
on what my students had communicated.
All of the students in this group were
nonverbal, but having discussed how they
communicate with their teacher, I was able
to easily understand what they were saying.
These students were not shy in communicating when they did not enjoy something,
and I took it into account. With a small
group like this, I had the opportunity to
listen and adjust to their specific wants
and needs, and it proved to be beneficial to
every lesson.
None of this would have been possible if
we were teaching in person. While there
are drawbacks to teaching from home, it
creates new opportunities to learn and
connect with students and colleagues in
different ways. Having a support system
to ask questions, discuss activities, and
provide feedback is more important now
than ever. I am so grateful to have connections through Embracing the New Music
Educator who I can turn to for support
as I embark on my first year as a full-time
educator. •
Emily Browne is
beginning her first year
of teaching at Worcester
Public Schools. She is
a recent graduate of
Berklee College of Music
and won the MMEA
Promising Music Educator Award for her
school. Emily’s love for teaching and enthusiasm for working in the classroom guides
her and her students to reach their goals in a
productive, inclusive, and fun environment.
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Bring Hip-Hop to the Table:
A Story of Opportunity in the Time
of BLM and COVID-19

By Meaghan O’Connor-Vince, Barnstable High School

Target Audience: High school and/or middle school music
teachers that are interested in using contemporary music
generally, and hip-hop specifically, as an avenue to teach social
justice themes in the classroom.
Social justice topics are ubiquitous throughout today’s society. Our students, now more
than ever, are using technology and social
media outlets as a tool to promote their
messages and ideas. Hip-hop is a tool we
can leverage as music educators in order to
further educate our students and create a
community for conversation. The COVID19 pandemic provides us an opportunity to
reevaluate our curricula and step outside of
our comfort zone in bringing hip-hop to
our classrooms.

KRS-One once rapped, “Hip is the
knowledge, hop is the movement/hip
and hop is intelligent movement” in his
song “Hip-Hop Lives.” Hip-hop can
be a powerful way to develop critical
relationships between teacher and student.
When I first started exploring how I could
teach hip-hop in the most pedagogically
appropriate manner, I made a decision to
teach the history of hip-hop, emphasizing
themes of social justice often present in the
genre. This provided an opportunity to
have high-level intellectual conversations
with my students about why artists choose
to write about certain topics, connecting
these topics to contemporary society
and current events. When presented in
conjunction with today’s current events and
climate, one can have endless conversations
about how music can be used as a social
justice platform. Music provides us the
unique opportunity to bring social justice
to our classrooms while we create, perform,
respond, and connect, all while providing
an opportunity for students to explore their
own social-emotional needs.

Today I begin writing with many thoughts
of what school is going to look like in
the fall. Most teachers reading this will
instantly connect to the COVID-19
outbreak and the global pandemic that
has forced many of us to live and teach
in dramatically different ways. Between
constant updates on the status of the
pandemic, the overwhelming amount of
educational resources to dig through, and
new technology to learn, the process of
trying to identify the level of “normalcy”
we’ll be able to maintain in our classrooms
can be exasperating. This anxiety over the
pandemic and the new realities of educaI encourage teachers to step outside their
tion is also met with the ongoing advocacy
comfort zones and think about incorporatof the Black Lives Matter movement. Many ing more compositional elements in their
schools have begun to tackle race in regards ensemble based classes. Recently, I’ve been
to curriculum, changing school mascots,
consumed with social media posts such as
and promoting more equitable teaching
“what am I going to do with my ensemble?”
strategies in professional development
Teaching remotely, many districts have
sessions. As music teachers, we have an
made a shift to provide 1:1 technology to
opportunity to create an environment that
students. Whether it be a Chromebook, an
confronts both the Black Lives Matter
iPad, or simply a phone, students have the
Movement and the COVID-19 pandemic
opportunity to create music online, collabothrough teaching hip-hop.
rate with classmates, and continue to work
on their musicianship. Using platforms
such as Soundtrap or BandLab to engage
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in composition, teachers can discover new
lessons in several places such as the online
content library on the cloud-based platform
MusicFirst, or basic conceptual ideas on
Facebook teacher networking groups such
as “I Teach Music Technology” or “HipHop Music Ed.”
My work with hip-hop composition in
the classroom is ever changing, but one
powerful example I want to highlight is a
series of lessons I call the “Social Justice
Project” (which can be found online, on
both the music software MusicFirst and
my website musicoconnor.com). This acts
as the cumulative project of my hip-hop
unit. Leading up to this final project,
students have explored the history of
hip-hop, in addition to instrumental and
compositional techniques, such as sampling.
In order to introduce the topic of social
justice, students are provided a list of songs
to analyze, and are asked to discuss the
musicians’ point of view. I use the following prompts as a listening guide for my
students: 1) the decisions the artist made
in order to convey the overall message and
feeling of the song; 2) the intended result of
these decisions; 3) the overall effect of the
song; and 4) the “social justice” issue(s) the
artist is attempting to highlight. Students
are then asked to discuss musical characteristics such as instrumentation, lyrical topics,
groove, beat, tempo, and dynamic levels in
their evaluations of each song.
Next, students are provided with a worksheet to guide their research on a topic of
their choice, to be approved by the teacher.
In this way, students organically produce
topics of study that are important to them,
which may vary based on the location,
interest, and background of students. Some
topics my students have chosen in the past
include: Bullying, Immigration Rights,
LGTBQ+ Rights, World Peace, World
Hunger, Poverty, and Racism. When I
presented this project this past spring,
soon after the murder of George Floyd,
almost every student selected racism or
world peace. It’s crucial we provide an
opportunity for our students to reflect on
their social-emotional state and use music
as an outlet of expression and reflection.
Through research into their chosen
topic, students learn that artists educate
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development in gospel, blues, jazz, rock,
and funk. It’s important to recognize that,
like any other mainstream genre, there
are artists who perpetuate stereotypes and
choose to have lyrical content that does
not connect to the social justice themes
mentioned previously. However, the story
of hip-hop was built on giving a voice
to the oppressed. Artists like KRS-One
(Boogie Down Productions), Ice Cube
(NWA), Chuck D (Public Enemy), A Tribe
Called Quest, Black Thought (The Roots),
Queen Latifah, Nas, and Common pushed
narrative boundaries to raise awareness of
their realities. Today, students can find
similar themes with artists like Kendrick
Lamar, Rapsody, Childish Gambino,
Joyner Lucas, J.Cole, and Killer Mike
(Run the Jewels). As educators, we have
seen the effects of systematic racism and
the long lasting damaging silence. With
the Black Lives Matter movement in full
effect, it’s now a non-negotiable. Educators
need to be engaged in the anti-racist work
and welcome these stories and cultures of
varying genres.

themselves on issues that are affecting their
audiences, communities, and themselves,
and reflect these in their music. Students
recognize that many artists use music as a
platform to speak out for or against social,
political, and/or economic issues.
After researching their topic, students are
instructed to create lyrics based on their
research. The lyrics students produce create
an awareness of the topic in a positive,
progressive manner. Once their lyrics are
completed, students are ready to apply their
previous knowledge of composing, sequencing, and recording. Teachers can apply this
project to any music-making software or
DAW, but given the current circumstance
that schools might switch to remote learning at any second, I highly recommend

using an online program such as MusicFirst
(which offers Soundation or Soundtrap) or
BandLab. Students are instructed to create
an instrumental within a specific form, in
correlation with their lyrics. Through this
project, students learn about the process of
songwriting, explore issues of significance
in contemporary society, and study a
genre they have a genuine interest in with
extremely relevant narratives.
Along with the compositional work, it’s
crucial that we teach hip-hop along with
the cultural and historical perspectives of
the artists, highlighting their stories. This
promotes learning about BBIPOC (Black,
Brown, Indigenous, and People of Color)
in our classrooms. By teaching hip-hop, we
can connect the Black story through its
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Throughout this process, my students have
acted as my teacher. Students directed me
to websites that cover hip-hop culture and
current events such as Genius, Complex,
and the radio show “The Breakfast Club.’’
These resources have provided me with an
endless amount of material, videos, and
narratives that I could then implement in
classroom discussions with my students.
For example, when Nipsey Hussle died,
I was unaware of his importance in the
hip-hop community. After listening to
interviews and the hip-hop community
grieve, I was astonished by his morals, his
music, his investment in his community,
and his success in becoming an entrepreneur. While my students were grieving the
loss of an artist they loved, I was able to
hold a class discussion on his importance,
and provide space for my students to voice
their emotions. With these types of class
discussions, I’ve gained the trust of my
students, to truly digest their thoughts, and
provide my input on hip-hop happenings.
In my ongoing work, it’s important to
note that there is not a single workshop
activity or handout that can outline this
work. Rather, this work takes an extensive
immersion in hip-hop culture and music.
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I have watched hours of documentaries,
interviews, and YouTube videos exploring
artists and their stories. I have listened to
and collected dozens of hip-hop records
and buy music t-shirts that highlight
BBIPOC artists that I can wear casually
on Fridays that start conversations with
students in the hallways and in my
classroom. Our students’ continue to be
our best teachers, but we have to give them
the opportunity.
By acknowledging my own biases and
working through books/readings, such
as Pushout: The Criminalization of Black
Girls in Schools by Monique W. Morris and
For White Folks Who Teach in the Hood...
and the Rest of Y’all Too by Chris Emdin, I
am able to face my own white privilege.
Through self-awareness and self-reflection,
we can help fight both systematic racism
in education at large, and more specifically,
discriminatory attitudes towards hip-hop,
especially in music education. As Chris
Emdin states in his book For White Folks
Who Teach in the Hood, “the key to getting
students to be academically successful (even
if the teacher decides that success means
passing as an exam), is not to teach directly
to the assessment or to the curriculum, but
to teach directly to the students. Every
educator who works with the neoindigenous must first recognize their students’
neoindigeneity and teach from the standpoint of an ally who is working with them
to reclaim their humanity.” (Emdin 40). I
acknowledge that I am a white female, and
I don’t try to be anything else. My students
know that I’m trying to uplift these crucial
stories and create a strong connection with
their academic community. We have to be
willing to be uncomfortable in this work.
Additional titles that are on my reading
docket are Bettina Love’s We Want to Do
More Than Survive: Abolitionist Teaching
and the Pursuit of Educational Freedom,
Ibram Kendi’s How to Be an Antiracist,
and Mikki Kendall’s Hood Feminism.
Here are a few things that I’ve implemented
in my Music Technology and History
of Hip-Hop classes that might be worth
trying with your ensemble during this
nontraditional time:
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• MusicFirst: Music technology has

endless possibilities for student-centered
outcomes. My “Hip-Hop Unit” is
published on the cloud-based platform
and showcases four projects that explore
sampling, hip-hop history, recording,
songwriting, social justice research,
and lyric writing. Contact MusicFirst
for a free trial and check out other
ways MusicFirst brings an engaging
music curriculum online. https://www.
musicfirst.com/
• “Hip-Hop Honor With O’Connor”: students

submit a song of their choice to me
monthly via Google Classroom. I select
one song a week to take a deep analytical dive. I research the song on websites
like Genius (lyrical analysis website)
and search for interviews of the artist
providing their process. Traditionally
on a Friday, I present my research to my
students, providing them an opportunity to talk about their experience with
the song and reflect on the artist’s story.
We also analyze the music production
(especially sampling) and musical
compositional elements and how they
correlate to produce the overall song.
• Music T-Shirt Friday (#musictshirtfriday):

The idea of wearing a music t-shirt on
Fridays was at first a casual idea of a colleague and myself. As the Tri-M advisor,
I thought this would be a great way to
spread music appreciation in our community and to other students. Students
would join us as we wore music t-shirts
on Fridays and I encouraged everyone
in to post selfies using the hashtag
#musictshirtfriday. As my collection of
shirts grew, I started buying more hiphop artists to make a connection, start
a conversation, and engage with student
interest. Students would stop me in the
hall and compliment my Tupac shirt
and have a conversation about his legacy
and his work.
Hip-hop is a powerful tool we can use to
connect with our students, academically,
socially, and emotionally. Hip-hop
can teach our students not only about
composition, but also the world around
them. The lessons in composition and
cultural relevance provide both musical
and historical context all while promoting
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social-emotional learning and selfexpression. I encourage you to take this
unique opportunity to teach your students’
interests and become uncomfortable in the
work. Hip-hop is a tool we can leverage as
music educators in order to further educate
our students and create a community of
conversation. The COVID-19 pandemic
provides us an opportunity to reevaluate
our curricula and step outside of our
comfort zone in order to bring hip-hop into
our classrooms. •
Meaghan O’Connor-Vince teaches 8th Grade
Music Technology, Music Technology 1 & 2,
History of Rock and Roll,
History of Hip-Hop, and
Jazz Band at Barnstable
High School in Hyannis,
MA. She holds a bachelors
of music in music education from the University of
Rhode Island, where her principal instrument
was saxophone. Meaghan also holds a masters
in music education from Teachers College,
Columbia University. You can find her full
curriculum and contact information at:
www.musicoconnor.com.
EDITOR: Andrew Vince is a history teacher
at Barnstable High School in Hyannis,
Massachusetts, where he teaches U.S. History
I and Early American History and Civics.
In addition to history, Andrew previously
taught music (guitar, string orchestra, and
music technology) at Barnstable High School.
Andrew holds a B.M. in Music Education
from Berklee College of Music and a M.A.
in History from Western Connecticut State
University, graduating summa cum laude
from both programs. In addition to his dayto-day teaching duties, Andrew is co-coach
of the Mock Trial team at Barnstable High
School and sits on the district-level Professional Development Board. Andrew is also an
instructional coach for Thinker Analytix, a
Cambridge-based non-profit whose mission
is to “teach critical thinking skills so that
students achieve academically and discuss
social issues with precision and care.
CITATIONS
“Chapter 2. Courage.” For White Folks Who Teach in the Hood—and
the Rest of Y’all Too: Reality Pedagogy and Urban Education, by
Christopher Emdin, Beacon Press, 2017, p. 40.
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District Updates
NORTHEASTERN DISTRICT

CENTRAL DISTRICT

Welcome back for this crazy 2020-21 school
year. I hope that you and your family are
healthy and safe, and that you had an
opportunity to spend time with your family
and rest during the summer.

as you navigate all the changes that have
taken over our teaching. Keep your head up
and know that you are appreciated!

Please visit our website www.northeasterndistrict.org for festival and audition
information as it becomes available and
subscribe to our mailing list which is linked
on the front of the home page. The tentative calendar for the remainder of 2020
year is listed here. Further updates will be
published on the website and the shared on
the mailing list.
Please reach out to the executive board if we
can help you at all during the start of this
year. Please remember to care of yourselves

—Tom Bankert, Northeastern
District Chairperson

NORTHEASTERN DISTRICT CALENDAR
OC TOBER 2020

DECEMBER 2020

Monday, Oct. 19
5:00 p.m.—Executive
Board Meeting, Remote
6:00 p.m.—General
Membership Meeting,
Remote

Monday, Dec. 7
5:00 p.m. —Executive
Board Meeting, Remote

NORTHEASTERN DISTRICT BOARD 2019–2020
CHAIR
Tom Bankert,
Wakefield Public Schools
chairperson@northeasterndistrict.
org
CHAIR- ELEC T
Jared Cassedy,
Lexington Public Schools
chairelect@northeasterndistrict.org
PAST- CHAIR
Chris Nelson,
North Andover Public Schools
pastchair@northeasterndistrict.org
SECRETARY
Ana Morel,
Wakefield Public Schools
secretary@northeasterndistrict.org
TREASURER (NONVOTING)
Steve Correia,
Retired Teacher
treasurer@northeasterndistrict.org

HISTORIAN
Agatha Marano, Retired Teacher
historian@northeasterndistrict.org
AUDITIONS COORDINATOR
(NONVOTING)
Lauren Ignos,
UMass Lowell Administrative
Assistant Instrumental
Music Outreach
auditions@northeasterndistrict.org
SENIOR FESTIVAL
COORDINATOR
Luke Miller,
Melrose Public Schools
seniorfestival@northeasterndistrict.
org
JUNIOR FESTIVAL
COORDINATOR
Allison Lacasse,
Belmont Public Schools
juniorfestival@northeasterndistrict.
org

GENER AL MUSIC
COORDINATOR
Chris Zini,
Wakefield Public Schools
generalmusic@northeasterndistrict.
org
PROFESSIONAL DEVELOPMENT COORDINATOR
Brian Spignese,
Methuen Public Schools
PD@northeasterndistrict.org
COLLEGIATE
REPRESENTATIVE
Taylor Trussell, UMass Lowell
collegiate@northeasterndistrict.org

Welcome back to the start of another
school year, but one like no other. I hope
you were all able to rest and replenish over
the summer and your return to school has
been as seamless as possible. After teaching
in the Blackstone-Millville Regional
School District for the last nineteen years,
I am thrilled to be starting my tenure as
Chairperson of Central District. Please do
not hesitate to reach out to me with any
questions or concerns as the school year
unfolds.
Some things to know:

Given the current guidelines on distancing
etc., the CDMMEA executive board is
working on plans for the year. As information becomes available it will be shared via
e-mail and the website, cdmmea.org
Our website is kept up to date and contains
answers to almost every question. Check it
regularly for anything regarding resources,
audition lists, contacts, programs, and
more.
Our annual fall dinner meeting for general
membership will be a VIRTUAL meeting
but the date and time will remain the same:
Wednesday, October 2nd at 5:30. Be on the
lookout for an e-mail/website post about
how to get a link to the meeting
—Todd Shafer,
Central District Chairperson

TECHNOLOGY COORDINATOR
Brian Fulks,
Methuen Public Schools
technology@northeasterndistrict.org
LIBR ARIAN
Vacant (Please inquire.)
Chris Nelson, interim
librarian@northeasterndistrict.org
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SOUTHEASTERN DISTRICT

The Southeastern District is experiencing
the same uneasiness as we all are in our
individual school systems. I’m excited to
be back for a fourth term as SE District
Chairperson with a new and unexpected
set of challenges! Please bear with us as we
navigate the upcoming year.
First, we recently decided that we will
not be holding in-person auditions or
festivals for the 2020-2021 year due to the
pandemic. That said, we will hold recorded
auditions for what we plan to be virtual
festivals at both the senior and junior levels.
We encourage you and your students to
submit audition recordings for several
reasons. Seniors need their acceptance
to the festival with a possible All-State
recommendation for their resume for
college. Auditions help prepare students for
future festivals and life experiences beyond
high school. Finally, committees have
been working on what a virtual festival
might look like, with the possibilities
for “meet the composer,” masterclasses,
virtual ensembles, and more. Please visit
our website often for updates and changes

to the audition requirements as well as the
process of submitting audition materials.
Although this will probably not replicate
the festival experience, several people are
becoming excited about how we might offer
something meaningful for our students.
It is my hope that the Southeastern District
can be a sounding board for the things
you will face as this year unfolds. I’m
committed to helping you in whatever
way I can, be it by sharing ideas, helping
make connections with others in the same
situation, or by writing to your administration and school committee on behalf of
SEMMEA, MMEA, AND NAfME. Please
reach out to me if I can help in any way.
Finally, I’m entering year 45 as a music
educator. While we’ve never experienced
anything like this I have a mountain of
hope and encouragement that this will pass
and brighter days, maybe even
better than before, are ahead.

SOUTHEASTERN DISTRICT EXECUTIVE
BOARD 2020-2021
CHAIR
Bill Richter
CHAIR- ELEC T
TBD
PAST CHAIRPERSON
Jillian Griffin
TREASURER
Peter Glass
SECRETARY
Sara Goddu
AUDITIONS
COORDINATOR
John Collins
VOCAL
ADJUDICATION
CHAIR
Matthew Cunningham
STRING
ADJUDICATION
CHAIR
Charlene Monte

WINDS &
PERCUSSION
ADJUDICATION
CHAIR
Jill Noerenberg
JAZZ
ADJUDICATION
CHAIR
Matthew Harden
INSTRUMENTAL
REPRESENTATIVE
Dan McKenzie
CHOR AL
REPRESENTATIVE
Jennifer Hartnett
GENER AL MUSIC
REPRESENTATIVE:
Kris Lariviere Hill
MEMBERSHIP
CHAIR
TBD

Yours in music,
—Bill Richter
Eastern District Chair

CENTRAL DISTRICT CONT’D
CENTRAL DISTRICT CALENDAR 2020
UPCOMING CONFIRMED DATES
(Please check the website for updates
concerning auditions etc.)
NOVEMBER 2020

APRIL 2021

Wednesday, Nov. 4
Executive Board
Meeting

Wednesday, April 7
Executive Board
Meeting

JANUARY 2021

MAY 2021

Wednesday, Jan. 13
Executive Board
Meeting

Wednesday, May 5
Executive Board
Meeting

FEBRUARY 2021

JUNE 2021

Wednesday, Feb 3
Executive Board
Meeting

Wednesday, June 9
Spring Virtual Dinner
Meeting

MARCH 2021
Wednesday, March 10
Executive Board
Meeting
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CENTRAL DISTRICT BOARD MEMBERS
CHAIR
Todd Shafer
tshafer@bmrsd.net
PAST- CHAIR
Arthur Pierce
arthur.pierce@leominsterschools.org
SECRETARY
Sherri Der Kazarian
sherri_derkazarian@wrsd.net
TREASURER
Mr. Henry Morel
bandante@aol.com
PUBLICIT Y
James Joinville
jjoinville@quaboagrsd.org
MEMBERSHIP CHAIR
Greg Shannon
gshannon@akfcs.org
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HIGHER EDUCATION
REPRESENTATIVE
Reagan Paras
rparas@annamaria.edu

AUDITIONS
COORDINATOR
Steven J. Archambault
supmug@comcast.net

SENIOR CONCERT CHAIR
Arthur Pierce
arthur.pierce@leominsterschools.org

AUDITIONS
COORDINATOR ASSISTANT
Michael Lapomardo
mlapomardo@shrewsbury.k12.ma.us

ASSISTANT SENIOR
CONCERT CHAIR
Craig Robbins
crobbins612@gmail.com
JUNIOR CONCERT CHAIR
Nick Marcotte
nmarcotte@bmrsd.net
ASSISTANT JUNIOR
CONCERT CHAIR
J.P. Lanctot
lanctotjp@gmail.com

SENIOR HIGH
REPRESENTATIVE
Doug Miller
doug_miller@wrsd.net
JUNIOR HIGH
REPRESENTATIVE
Kate Meifert
meifertk@clinton.k12.ma.us
ELEMENTARY/GENER AL
MUSIC REPRESENTATIVE
Leigh Spignese
leighrogers@gmail.com

D IS T R I C T UPDAT E S

WESTERN DISTRICT

EASTERN DISTRICT

This is certainly not how I anticipated
beginning my term as Western District
Chairperson. As we face what will likely be
the most unique year in any of our careers,
I know that we all are dealing with a variety
of uncertainties and concerns. I have
heard many people describe our situation
with the old adage, “We’re all in the same
boat”—but I argue that the metaphor isn’t
quite accurate. We are indeed all in the
same storm, however our boats are unique
to our individual situations. Some of us
have stronger hulls, and some of us are
taking on water more quickly than others.
While we all struggle to keep bailing out
our own boats, it’s important to check in
on our colleagues to make sure they aren’t
being completely swamped. Every one of
us is facing this storm with a unique set of
circumstances, as our districts determine
working conditions, as our families grapple
with medical and childcare issues, it can
be easy to feel like our boat is in the worst
shape of all. Be kind with each other, reach
out to a colleague, and be ready to throw
out a life preserver if you
have one. We may not be in
the same boat, but we’re all
in this together.

We hope you are settled back into what is
sure to be an interesting school year and the
Eastern District offerings are no exception.

— Amanda Johnson
Western District Chair
Western District Calendar

Regrettably, barring changes in scientific
consensus, all MMEA-WD in-person
events for the 2020-21 school year have
been cancelled. We are however moving
forward with a virtual audition process
and are investigating ways we can provide
a virtual festival experience. More information and dates will be provided as soon as
they become available.

After teaching in Weston, Wilmington,
Lynn, and now Bedford for the last four
years I am pleased to begin my tenure as
your Eastern District chairperson. This was
definitely not how I expected to begin my
term, but we will weather this together like
we always do.
We are excited to welcome some new
members to the board: Jason Bielik as
chair-elect, Kevin Maier as senior festival
coordinator, Sarah Grina as junior festival
coordinator, Colleen Martin as general
music coordinator, and Susan Memoli as
secretary. A huge thank you to Heather
Cote, Howard Worona, and Sara Santos
for all their years of service to the Eastern
District.

We are pleased to announce that Senior and
Junior Festival auditions will still be taking
place, but virtually. More information
will be forthcoming regarding auditions
registration and procedures. Please look
for an e-mail in the next few weeks from
auditions coordinator Chris Memoli.
The board will be meeting again to discuss
festivals, and we will keep you updated
as we reach more decisions regarding our
calendar for this year.
We will still be looking to hold our General
Membership Meeting on Monday, October
19, 2020 in the evening. Please look out
for e-mails regarding that meeting, as your
participation is crucial.
Please know that we are here to support you
and your programs, and if
we can ever be of any help to
you and your students please
let us know.
—Brianna Creamer
Eastern District Chair

WESTERN DISTRICT

WESTERN DISTRICT EXECUTIVE BOARD
CHAIR
Amanda Johnson
ajohnson@belchertownps.org
PAST CHAIR
Kayla Werlin
kwerlin@longmeadow.k12.ma.us
CHAIR ELEC T
Ashley Paradis
aparadis@pittsfield.net

W W/PERC/BR ASS
COORDINATOR
Zachary Scherpa
zscherpa@agawamed.org

BAND & JAZZ
BAND LIBR ARIAN
Ryan Caster
rcaster@belchertownps.org

CHOR AL COORDINATOR
Colleen Grady
cgrady@longmeadow.k12.ma.us

ORCHESTR A LIBR ARIAN
Arthur Thovmasian
athovmasian@longmeadow.k12.
ma.us

FESTIVAL PERCUSSION
COORDINATOR
J. P. Kiernan
james.kiernan@eastlongmeadowma.gov

SECRETARY
Ryan Caster
rcaster@belchertownps.org

CHOIR LIBR ARIAN
Mark Todd
mtodd@hps.holyoke.ma.us
SCHOL ARSHIP CHAIRPERSON
Carol Forward
Carol.Forward@eastlongmeadowma.gov

TREASURER
Richard Cuoco
mmeawdtreasurer@gmail.com

STRING
COORDINATOR
Jenifer Gelineau
jlgviolin@gmail.com

SENIOR AUDITIONS
COORDINATOR
Kirsten Pierce
seniorauditions.kpeirce@gmail.com

JAZZ COORDINATOR
Patrick Kennedy
p.kennedy@schoolsofwestfield.org

FESTIVAL PROGR AM
COORDINATOR
David Kerr
dkerr@cpsge.org

CL ASSROOM COORDINATOR/
OUTREACH
Vacant

PUBLICIT Y CHAIR
Chris Moehringer
chris.moehringer@gmail.com

JUNIOR AUDITIONS
COORDINATOR
Corrina Smith
csmith@belchertownps.org

WEBSITE COORDINATOR
Todd Fruth
frutht@arps.org
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EASTERN DISTRICT CONT’D
Eastern District Updates

Check the MMEA Eastern District website
for 2020/2021 audition dates.
Information will be forthcoming on
festivals for 2020/2021.
Our annual Fall General Membership
Meeting will take place on 10/19. Details
will be forthcoming about the event.
PDP’s are available for participation in
Eastern District activities—more info can
be found on the Professional Development
page on our website.
IMPORTANT: Make sure to log in to the
festival registration area and update your
contact information, as well as add any
colleagues not currently listed.

42 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

EASTERN DISTRICT EXECUTIVE BOARD
CHAIR
Brianna Creamer
bcreamer@mmeaeasterndistrict.org
CHAIR- ELEC T
Jason Bielik
jbielik@mmeaeasterndistrict.org
PAST DISTRIC T CHAIR
Christopher Noce
cnoce@mmeaeasterndistrict.org
SECRETARY
Susan Memoli
smemoli@mmeaeasterndistrict.org
TREASURER
Ryan Snyder
rsnyder@mmeaeasterndistrict.org
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ADVOCAC Y AND OUTREACH
Daniel Rivenburgh
drivenburgh@mmeaeasterndistrict.
org
GENER AL MUSIC
COORDINATOR
Colleen Martin
cmartin@mmeaeasterndistrict.org
JUNIOR FESTIVAL
COORDIATOR
Sarah Grina
sgrina@mmeaeasterndistrict.org
SENIOR FESTIVAL
COORDINATOR
Kevin Maier
kmaier@mmeaeasterndistrict.org

AUDITIONS COORDINATOR
Christopher Memoli
cmemoli@mmeaeasterndistrict.org
HIGHER EDUCATION
Sommer Forrester
sforrester@mmeaeasterndistrict.org
HISTORIAN
Rebecca Damiani
rdamiani@mmeaeasterndistrict.org

MMEA Executive Board & Staff
Board of Directors

Representatives

Executive Officers

ELEMENTARY
Sara Allen Santos

PRESIDENT
Dr. Cecil Adderley
PRESIDENT-ELECT
Dr. Heather Cote
IMMEDIATE PAST PRESIDENT
Dr. Sandra Doneski
CLERK
Sara Durkin
TREASURER
Thomas O’Toole

District Chairs
CENTRAL DISTRICT
Todd Shafer
EASTERN DISTRICT
Brianna Creamer

MIDDLE SCHOOL
Andrea Cook

ALL-STATE CONFERENCE
Dr. Noreen Diamond Burdett

TRI-M LIAISON
Meredith Lord

AWARDS
Dr. Noreen Diamond Burdett

HIGH SCHOOL
Meredith Lord

Subcommittee
Chairs

HIGHER EDUCATION
Reagan Paras

CONSTITUTION/BY-LAWS
Dr. Heather Cote

K–12 ADMINISTRATIVE REP
Christopher Martin

NOMINATING
Dr. Sandra Doneski

PAST DISTRICT CHAIR
Rebecca Damiani

GROWING MUSIC
IN MASSACHUSETTS
Thomas Walters

Administrative
Liaisons
NAFME E. DIV. PRESIDENT
Keith Hodgson

NORTHEAST DISTRICT
Tom Bankert

NAFME E. DIV. PRESIDENT-ELECT
Susan Barre

SOUTHEAST DISTRICT
Bill Richter

NAFME E. DIV IMMEDIATE
PAST PRESIDENT
Marc Greene

WESTERN DISTRICT
Amanda Johnson

PRINCIPALS ASSOCIATION
Michael LaCava

SUPERINTENDENTS ASSOCIATION
Dr. Kim Smith
CMMEA CHAPTER PRESIDENT
Kamden Dennis

MEMBERSHIP
Cynthia Grammer

Staff Members
& Support
Personnel
staff members
INTERIM EXECUTIVE DIRECTOR
Michael LaCava

DISTINGUISHED SERVICE AWARD
Dr. Noreen Diamond Burdett

INTERIM ASSOCIATE DIRECTOR
Dr. Noreen Diamond Burdett

ADVOCACY CHAIR
John Mlynczak

P.O. Box 3886
South Attleboro, MA
02703-3886

LOWELL MASON AWARD
Dr. Noreen Diamond Burdett

MMEJ MANAGING EDITOR
Susan G. Lindsay

ADVOCACY AWARD
Dr. Noreen Diamond Burdett

Committee Chair
ALL-STATE AUDITIONS
Michael Lapomardo

MMEJ BUSINESS MGR.
Kristen Harrington
DESIGN PRODUCTION
Megan Verdugo

support personnel
AUDITIONS COORDINATOR
Michael Lapomardo
DATABASE MANAGER
Rick Lueth

Council Chairs
BAND COUNCIL
Margaret Reidy
CHORAL COUNCIL
Catherine Connor-Moen
JAZZ COUNCIL
Jeffrey Holmes
ORCHESTRA COUNCIL
Kristy Foye
GUITAR COUNCIL
Harry Wagg
MUSIC COMPOSITION COUNCIL
Joseph Pandaco
GENERAL MUSIC COUNCIL
Cathy Ward
IN-OVATIONS COUNCIL
Tom Westmoreland
PROGRAM LEADERS COUNCIL
Christopher Martin
RESEARCH & MUSIC
TEACHER EDUCATION
Dr. Tawnya Smith

ALL-STATE CONCERT
Sarah Grina
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